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Pupil premium strategy statement 

 
This statement details our school’s use of pupil premium (and recovery premium for the 
2022 to 2023 academic year) funding to help improve the attainment of our 
disadvantaged pupils. 

 

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school. 

 

School overview 
 

Detail Data 

School name Ark Kings Academy 

Number of pupils in school 830 

Proportion (%) of pupil premium eligible pupils 80% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2022/2023 

to 2025/2026 

Date this statement was published September 2022 

Date on which it will be reviewed July 2023 

Statement authorised by C Brasenell, Executive 
Principal 

Pupil premium lead J Taylor (Primary) 
S McCay (Secondary) 

Governor / Trustee lead A Wilcox, Chair of LGB 

 
Funding overview 

 

Detail Amount 

Pupil premium funding allocation this academic year £744888 est (Prim -
£149,464, Sec – £302,961) 

Recovery premium funding allocation this academic year £96,135 est YR6-11 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£50,000 (pp) 

£36,815 (covid) 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£927,838 
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Part A: Pupil premium strategy plan 

 
Statement of intent 

Our vision is that every individual will develop the character to thrive in life, education 

and employment. 

Our intention is that all pupils, irrespective of their background or the challenges they 

face, make good progress and achieve high attainment across the curriculum, 

particularly in EBacc subjects. 

 

80.2% of our pupils are eligible for pupil premium funding, resulting in a whole cohort 

approach. We focus our pupil premium funding on improving all aspects of provision 

for pupils. We adopt a strategic and targeted approach to provide opportunities to 

address academic, pastoral and cultural gaps. 

The focus of our pupil premium strategy is to support disadvantaged pupils to make 

good progress and to make attainment across the curriculum and at least in lone with 

their non pupil premium peers nationally, including progress for those who are already 

high attainers.  

We will consider the challenges faced by vulnerable pupils, such as those who have 

a social worker or family support worker, are young carers, are experiencing mental 

health challenges and those experiencing other adverse childhood experiences. Our 

pupil premium strategy recognises that the cost of living crisis is likely to have an 

impact on the community that we support 

 

The activity we have outlined in this statement is also intended to support the needs of 

all our pupils, regardless of whether they are disadvantaged or not. 

 

High-quality teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the disadvantage attainment gap and at the same time will benefit 

the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed 

below, is the intention that non-disadvantaged pupils’ attainment will be sustained and 

improved alongside progress for their disadvantaged peers. 

 

Our strategy is also integral to wider school plans for education recovery, notably in its 

targeted support through the National Tutoring Programme for pupils whose education 

has been worst affected, including non-disadvantaged pupils.  

 

 

Our approach will be responsive to common challenges and individual needs, rooted in 

robust diagnostic assessment and our expertise through knowing our community,and 

not making assumptions about the impact of disadvantage. The approaches we have 

adopted complement each other to help pupils excel. To ensure they are effective we 

will: 



3  

 
 
 

Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

 

Challenge 
number 

Detail of challenge 

1 Pupil premium pupils achieve a lower level of attainment than non-pupil 
premium. We need to improve the attainment of our pupil premium 
pupils so that they have a passport to further and then higher 
education. 
For KS4 pupil premium pupils too few currently attain strong outcome in 
the EBacc entry. 

2 A considerable proportion of pupil premium pupils have reading ages 
lower than their chronological age (48% of PP pupils are reading below 
their chronological age, 28% are 2 or more years below). Reading, for 
some of our pupils, is not commonplace and is a barrier to accessing 
the curriculum. 

3 Ensure all pupil premium pupils leave the primary and secondary 
phase with the skills and qualifications to access the next level of their 
educational journey. 

For our year 11 leavers a considerable proportion of pupil premium 
pupils choose to study at a level below their GCSE attainment when 
they enter post – 16 education. 

4 Many of our pupil premium pupils lack resilience, aspiration and other 
personal qualities that promote a positive attitude towards, and 
engagement with education. When faced with challenging tasks many 
pupils do not exhibit the resilience needed for extended independent 
practice. 

5 There is an increased identification of social and emotional issues for 
many pupils, such as anxiety, depression, low self-esteem and other re- 
actions to adverse childhood experiences. 

6 Attendance rates for a number of pupil premium pupils are lower than 
non-pupil premium pupils, with too many pupil premium pupils persistent 
absence, especially in the secondary phase.  (2021/22 - 3 percentage 
point gap between the attendance of PP and non-PP pupils) 

7 Many of our pupil premium pupils do not have access to cultural 
experiences, such as instrumental lessons and visits outside of school. 

• ensure disadvantaged pupils are challenged in the work that they’re set 

• act early to intervene at the point need is identified 

• adopt a whole school approach in which all staff take responsibility for 

disadvantaged pupils’ outcomes and raise expectations of what they can 

achieve 
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8 It is reported that the Covid pandemic had a disproportionate impact on 
pupils that are recorded as pupil premium. The lock down increasing the 
attainment and knowledge gap between PP and pupils of families that 
were not disadvantaged. 
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Intended outcomes 

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

 

Intended outcome Success criteria 

1. Improved 
attainment among 
disadvantaged 
pupils across the 
school and 
specifically at the 
end of KS4, with a 
focus on EBacc 
subjects. 

By the end of our current plan in 2024/25, 75% of our 
disadvantaged pupils enter the English Baccalaureate 
(EBacc). 

In 2021/22 cohort this figure is 53%. In 

2022/23 cohort this figure is 44%. 

In 2023/24 cohort this figure will be 65% In 

2024/25 cohort this figure will be 75% 

By 2024/25 outcomes in all year groups demonstrate that 
disadvantaged pupils make progress that is, at least in 
line with non- disadvantaged pupils nationally. 

2. Improved reading 
comprehension 
among 
disadvantaged 
pupils across all 
year groups. 

Reading ages for all pupils will increase to be in line with, or 
very close to, chronological age. Measured using NGRT 
and other approved reading tests. There will be a smaller 
disparity between the scores of disadvantaged pupils and 
their non-disadvantaged peers 

Narrow the current gap between KS2 reading compared 
to writing and mathematics. 

 
 100% teachers involved in reading intervention are 

trained 
 100% pupils more than 2 years below are receiving 

intervention 
 100% pupils >= 2 years below their chronological age 

are on a targeted intervention 
 Reading gap (i.e., between reading age and actual 

age) begins to close from a September 2021 baseline: 
o All pupils reading >= chronological age*, continue to do 
so 
o All pupils < chronological age make an additional 3 to 4 
months of progress (i.e., 15 - 16 months annually) 

 This is equivalent to: 
o 60% Y2 pupils across the network are reading at their 
chronological age 
o 66% Y7 pupils across the network are reading at their 
chronological age 
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3. Pupils exceed 
national averages 
at KS2 and KS4 
statutory 
assessment points 

Each cohort of year 6 and year 11 pupil premium pupils 
exceed national averages for non-pupil premium pupils. 

Increased number of pupils studying at a level above their 
expected GCSE attainment. Increased number of pupils 
attending a good or better institution and accessing a 
course that is appropriate to their needs, academic ability 
and demonstrate improved aspirations 

4. Greater 
engagement in 
learning 

Reduced number of pupil premium pupils receiving negative 
logs. Increased number of merits issued for all pupils and 
especially those entitled to pupil premium. 

Teacher reports and class observations suggest 
disadvantaged pupils are more able to monitor and regulate 
their own learning. This finding is supported by homework 
completion rates across all classes and subjects. 

5. To achieve and 
sustain improved 
wellbeing for all 
pupils, including 
those who are 
disadvantaged 

Sustained high levels of wellbeing from 2024/25 demonstrated 
by: 

qualitative data from pupil voice, pupil and parent surveys 
and teacher observations Reduced number of fixed term 
and permanent exclusions for pupils eligible for pupil 
premium. 
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6. To achieve and 
sustain improved 
attendance for all 
pupils, particularly 
our disadvantaged 
pupils. 

Sustained high attendance from 2024/25 demonstrated by: 

a reduction in persistent absence of all pupils and especially 
pupil premium pupils, so there are no gaps. 

there is no gap in the attendance of disadvantaged and non- 
disadvantaged pupils, with both groups exceeding national 
averages. 

7. Improved 
character and 
personal 
development of 
pupils, through 
exposure to a 
wide range of 
enriching activities 

A significant increase in participation in enrichment activities, 
particularly among disadvantaged pupils. Increase the expo- 
sure of pupil premium pupils to aspirational experiences 
such as residentials, trips and visits, that enriches their 
educational journey and enables them to develop the 
confidence to be successful contributors. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

 
 

Teaching (CPD, recruitment and retention) 

Budgeted cost: £300,000 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Purchase of standardised 
diagnostic assessments. 

Training provided for staff to 
ensure assessments are 
interpreted correctly and 
impact classroom practice 

Standardised tests can provide 
reliable insights into the specific 
strengths and weaknesses of each 
pupil to help ensure they receive the 
correct additional support through 
interventions or teacher instruction: 

Standardised tests | Assessing and 
Monitoring Pupil Progress | 
Education Endowment Foundation | 
EEF 

1, 2, 3,4 

Whole staff training for staff on 

signature reading strategies. 

 

Teaching time allocated to 

daily Reading Instruction or 

literacy interventions for all 

pupils. 

 

Contribution to teaching 
assistants deployed to work 
with lower ability pupils to 
improve reading in the primary 
and secondary phase 

 
Purchase of appropriate 

texts  in both phases. 

The use of diagnostic tests to 

accurately pupils’ reading 

ages, so appropriate 

interventions can be put in 

place. Improving literacy in all 

subject areas in line with 

recommendations in the EEF 

Acquiring disciplinary literacy is key 
for pupils as they learn new, more 
complex concepts in each subject: 

Improving Literacy in Secondary 
Schools 

Reading comprehension, vocabulary 
and other literacy skills are heavily 
linked with attainment in maths and 
English: 

word-gap.pdf (oup.com.cn) 

1,2,3,4,5 

https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/tools/assessing-and-monitoring-pupil-progress/testing/standardised-tests/
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://www.oup.com.cn/test/word-gap.pdf
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Improving Literacy in 

Secondary Schools guidance 

  

Increase weekly staff planning 
time to enhance practice 
across the curriculum 

Planning is critical and underpins 
effective teaching, playing an 
important role in shaping pupils’ 
understanding and progression. It is 
the area of work where teachers can 
bring their passion for a subject and 
their desire to make a difference 
together. 

DfE Eliminating unnecessary 
workload around planning and 
teaching resources 

1,3,4 

All teachers receive regular 
coaching to develop their 
practice 

An increasing body of evidence 
demonstrates the impact of coaching 
on improving implementation and 
learning outcomes. 

Kraft MA et al (2018). The Effect of 
Teacher Coaching on Instruction 
and Achievement: A Meta-Analysis 
of the Causal Evidence. Review of 
Educational Research 88(4):547– 
588: 

1,2,3 

Develop mastery curriculum 
across both phases, with staff 
release time for planning and 
training. 

The impact of mastery learning 
approaches is an additional five 
months progress, on average, over 
the course of a year. 

EEF Mastery Learning 

1,3 

Enhancement of our maths 
teaching and curriculum 
planning in line with DfE KS3 
and EEF guidance. 

Time is made available for 
primary leads to plan, 
implement and monitor 
standards. 

We will fund teacher release 
time to embed key elements 
of the guidance in school, and 
to access Maths Hub 
resources and CPD offers 
(including Teaching for 
Mastery training). 

The DfE non-statutory KS3 guidance 
has been produced in conjunction 
with the National Centre for 
Excellence in the Teaching of 
Mathematics, drawing on evidence-
based approaches: 

Teaching mathematics at key stage 
3 - GOV.UK (www.gov.uk) 

To teach maths well, teachers need 
to assess pupils’ prior knowledge 
and understanding effectively, 
employ manipulatives and 
representa tions, teach problem 
solving strategies, and help pupils 
to develop more complex mental 
models: 

1, 3, 4 

https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://educationendowmentfoundation.org.uk/education-evidence/guidance-reports/literacy-ks3-ks4
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511257/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511257/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf
https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/511257/Eliminating-unnecessary-workload-around-planning-and-teaching-resources.pdf
https://scholar.harvard.edu/files/mkraft/files/kraft_blazar_hogan_2018_teacher_coaching.pdf
https://scholar.harvard.edu/files/mkraft/files/kraft_blazar_hogan_2018_teacher_coaching.pdf
https://scholar.harvard.edu/files/mkraft/files/kraft_blazar_hogan_2018_teacher_coaching.pdf
https://scholar.harvard.edu/files/mkraft/files/kraft_blazar_hogan_2018_teacher_coaching.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/mastery-learning
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
https://www.gov.uk/government/publications/teaching-mathematics-at-key-stage-3
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 KS2_KS3_Maths_Guid- 
ance_2017.pdf (educationendow- 
mentfoundation.org.uk) 

 

 
 
 
 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions) 

Budgeted cost: £300,000 

 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Reading interventions for 
disadvantaged pupils who 
need additional help to 
comprehend texts and 
address vocabulary gaps. 

Reading comprehension strategies can 
have a positive impact on pupils’ ability 
to understand a text, and this is 
particularly the case when interventions 
are delivered over a shorter timespan: 

Reading comprehension strategies | 
Toolkit Strand | Education Endowment 
Foundation | EEF 

2 

Engaging with the 
National Tutoring 
Programme to provide a 
blend of tuition, mentoring 
and school-led tutoring..  

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils 
or those falling behind, both one-to-one: 

One to one tuition | EEF (educationen- 
dowmentfoundation.org.uk) 

And in small groups: 

Small group tuition | Toolkit Strand | Ed- 
ucation Endowment Foundation | EEF 

1, 2, 3,4,5,6,7 

Specialist literacy 
training    and teaching in 
the secondary phase: 
RWI tutor ing, Fresh Start 
and corrective writing. 
Increase timetable 
sessions in English and 
Maths in the Primary 
phase: Eng lish is spilt 
into Reading and writing 
sessions and maths 
meetings are held in 
addition to maths 
lessons. 

A systematic review which looked at 14 
reading interventions for secondary 
school pupils showed that Fresh Start 
had a positive effect on reading 
comprehension. 

Fresh Start: Evaluation Report and Ex- 
ecutive Summary 

1,2,3,4 

https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/public/files/Publications/Maths/KS2_KS3_Maths_Guidance_2017.pdf
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/reading-comprehension-strategies/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/one-to-one-tuition
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/evidence-summaries/teaching-learning-toolkit/small-group-tuition/
https://educationendowmentfoundation.org.uk/public/files/Projects/Evaluation_Reports/Fresh_Start.pdf
https://educationendowmentfoundation.org.uk/public/files/Projects/Evaluation_Reports/Fresh_Start.pdf
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All pupils from Year 3 to 

be provided with a digital 

device and help with 

connectivity if needed 

With effective implementation, digital 
devices impact pupils’ attainment. They 
also provide a contingency for in the 
event of pupils learning remotely due to 
localised or national school closures. 

Using Digital Technology to Improve 
Learning: Evidence Review 

1,2,3,4,5,6,7 

Speech and language 
specialist interventions for 
identified pupils. 
Increase the Educational 
Psychologist provision 
across all phases. 

On average, oral language approaches 
have a high impact on pupil outcomes of 
6 months’ additional progress. 
EEF Oral Language Interventions 

1,3,4,5,6,7 

On-site careers advisor 

twice a week and TLR and 

release time for leadership 

of this area. Careers 

information and events 

including software 

subscriptions 

Career guidance that complements 

careers education programmes can 

therefore help individuals to set 

achievable goals and identify the 

practical steps that can be taken towards 

these goals. This in turn provides 

‘meaning making’ and motivation, 

leading to greater academic engagement 

and attainment. 

 

Careers education: International litera- 
ture review 

1,3,4,5,6,7 

 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £327,838 

 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

School counsellor 
employed. 

School Nurse employed 
to work directly with 
pupils and families, and 
to work with outside 
agencies. 

EIF’s report on adolescent mental health 
Adolescent mental health: A systematic 
review on the effectiveness of school- 
based interventions | Early Intervention 
Foundation (eif.org.uk) 

1,4, 5,6,7 

https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Using_Digital_Technology_to_Improve_learning_Evidence_Review.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Using_Digital_Technology_to_Improve_learning_Evidence_Review.pdf
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Careers_review.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Careers_review.pdf
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
https://www.eif.org.uk/report/adolescent-mental-health-a-systematic-review-on-the-effectiveness-of-school-based-interventions
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Dedicated Phase 

Leaders in each phase 

and Pupil Support 

Managers/Welfare 

Officers in both   phases 

to ensure robust 

safeguarding systems 

and procedures are 

implemented, and to 

work closely with Family 

Support and, social 

services and MST. 

 

Staff training in effective 

safeguarding culture and 

practices through 

NSPCC. 

 

Social and emotional learning 

approaches have a positive impact, on 

average, of 4 months’ additional 

progress in academic outcomes over the 

course of an academic year. 

EEF Social and Emotional Learning 

4,5,6,7 

Staff training for both 
teachers and non- 
teachers school staff on 
supporting pupils with 
heightened 
vulnerabilities. 

Investing in training staff on emotional 
learning strategies, particularly those of 
vulnerable pupils, impacts on wellbeing 
and attainment. There is now a consen- 
sus that schools are a central nexus 
through which SEL skills are developed 
and taught (Greenberg et al., 2003). 

Programmes to Practices Identifying ef- 
fective, evidence-based social and emo- 
tional learning strategies for teachers 
and schools: Evidence review 

4,5 

Engagement with EWS 
consultant service to 
engage with our most 
vulnerable pupils and 
families. 

 

Pupil Support 
Managers employed for 
primary and each 
secondary year group. 
Pupil Support 

The DfE guidance has been informed by 
engagement with schools that have 
significantly reduced persistent absence 
levels. 

 
Higher overall absence leads to lower 
attainment at KS2 and KS4 

The Department for Education (DfE) 
published research in 2016 which found 
that: 

6 

 
 
 
 
 
 
 
4,5,6 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Social_and_Emotional_Learning_Evidence_Review.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Social_and_Emotional_Learning_Evidence_Review.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Social_and_Emotional_Learning_Evidence_Review.pdf
https://d2tic4wvo1iusb.cloudfront.net/documents/guidance/Social_and_Emotional_Learning_Evidence_Review.pdf
https://www.gov.uk/government/publications/absence-and-attainment-at-key-stages-2-and-4-2013-to-2014
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Managers receive extra 
training and time to 
implement attendance 
procedures and meet 
with parents/ pupils/ 
stakeholders 

Embedding principles of 
good practice set out in 
DfE’s Improving School 
Attendance advice. 

Increased time of 

pastoral data officer 

dedicated to data, 

systems and processes 

around attendance. 

• The higher the overall absence 
rate across KS2 and KS4, the 
lower the likely level of attainment 
at the end of KS2 and KS4 

• Pupils with no absence are 1.3 
times more likely to achieve level 4 
or above, and 3.1 times more likely 
to achieve level 5 or above, than 
pupils that missed 10-15% of all 
sessions 

• Pupils with no absence are 2.2 
times more likely to achieve 5+ 
GCSEs A*- C or equivalent includ- 
ing English and mathematics than 
pupils that missed 15-20% of KS4 
lessons 

 

Release time for Welfare 
Team to focus on 
developing pupils’ self-
regulation 

Social and emotional learning 

approaches have a positive impact, on 

average, of 4 months’ additional 

progress in academic outcomes over the 

course of an academic year. 

EEF Social and Emotional Learning 

4,5,6 

Alternative curriculum 

places at providers for 

those pupils who need a 

bespoke curriculum offer 

The following positive outcomes can be 

seen within the use of alternative 

curriculum provision: academic 

attainment and increase in numbers of 

learners receiving awards for their 

performance, school attendance, 

improved sense of direction and self, 

including changes in self-esteem, 

confidence, motivation, and health 

awareness, improvement in developing 

and sustaining relationships (with family, 

project staff, peers) including changes in 

the ability to communicate, cope with 

authority, and work with others 

Achieving successful outcomes through 

Alternative Education Provision: an 

international literature review 

1,4,5,6,7 

All year 7 pupils are 

provided with a school 

uniform, new starters to 

EYFS: book bag, jumper 

and tie. 

There is a belief in some countries that 

school uniform supports the 

development of a whole school ethos 

and therefore supports discipline and 

5,6 

https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://www.gov.uk/government/publications/school-attendance/framework-for-securing-full-attendance-actions-for-schools-and-local-authorities
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/social-and-emotional-learning
https://www.educationdevelopmenttrust.com/EducationDevelopmentTrust/files/c2/c2d13e94-44cb-4f2f-af07-fb663049e5a4.pdf
https://www.educationdevelopmenttrust.com/EducationDevelopmentTrust/files/c2/c2d13e94-44cb-4f2f-af07-fb663049e5a4.pdf
https://www.educationdevelopmenttrust.com/EducationDevelopmentTrust/files/c2/c2d13e94-44cb-4f2f-af07-fb663049e5a4.pdf
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 motivation. Some also believe that a 

uniform promotes social equity. 

Wearing a uniform is not, on its own, 

likely to improve learning, but can be 

successfully incorporated into a broader 

school improvement process which 

includes the development of a school 

ethos and the improvement of behaviour 

and discipline. 

EEF School Uniform 

 

Relaunch after school 

clubs and enrichment 

activities such as sports 

clubs and fixtures, Duke 

of Edinburgh Award 

Scheme, study clubs, 

choir and other music 

clubs etc 

 

Part funding of minibus, 

training and release time 

for trips, fixtures and 

visits. 

 

Enrichment drop down 

days are fully funded with 

culturally enriching 

schedules. 

There is moderate evidence that outdoor 

adventure learning can have a positive 

impact on attainment. 

 

Evidence from the EEF Teaching and 

Learning Toolkit indicates that both sports 

and arts participation have positive 

impacts on attainment. 

 

EEF Life Skills and Enrichment 

4,5,6,7 

Contribution to Band 
Musicianship tutors for 
year 7 and 8. Taking 
pupils to the Ark Music 
Gala and other musical 
events. 
Purchase of specialist 
equipment to enhance 
the music department 
and engaging with the 
Music Service and 
individual peripatetic 
lessons where 
appropriate. 

Arts participation approaches can have a 
positive impact on academic outcomes, 
up to 3 months’ progress. 

 

EEF Arts Participation 

4,5,6,7 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/school-uniform#nav-how-effective-is-the-approach
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/outdoor-adventure-learning
https://educationendowmentfoundation.org.uk/guidance-for-teachers/life-skills-enrichment
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/arts-participation
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Contingency fund for 
acute issues. 

Based on our experiences we have 
identified a need to set a small amount 
of funding aside to respond quickly to 
needs of pupils and families. These may 
include needing to purchase bus passes, 
school uniform or providing food parcels 
to families that are suddenly finding 
themselves in changing circumstances. 

All 

 
 
 

Total budgeted cost: £927,838 
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Part B: Review of outcomes in the previous academic 
year 
 

Pupil premium strategy outcomes 

 
This details the impact that our pupil premium activity had on pupils in the 2021 to 2022 academic 
year.  
 

Aim: All pupils reach their chronological reading age  
Outcome: Through the use of NGRT tests and PM Benchmark assessments, teachers have a 
deeper understanding of pupil gaps in reading. These assessments, alongside the Simple View 
of Reading, allowed for targeted provision to be put in place. As a result, pupil progress was 
made within the 5 pillars of reading (phonemic awareness, phonics, fluency, vocabulary & 
comprehension). However, due to the impact of school closures, there is further work to do to 
ensure all pupils reach their chronological reading age.  

 

 Pupils reading at 
CRA (July 2022) 

Y2 58% 

Y3 55% 

Y4 73% 

Y5 64% 

Y6 89% 

Y7 58% 

Y8 53% 

Y9 66% 

Y10 52% 

 

Aim: All teaching is effective and disadvantaged pupils are targeted to ensure they make 
expected or better progress and levels of combined attainment rise in every year group. 
Outcome: Our internal assessments during 2019/20 suggested that the performance gap 
between disadvantaged and non-disadvantaged was closing. As evidenced in schools across 
the country, school closure was most detrimental to our disadvantaged pupils, and they were 
not able to fully benefit from our pupil premium funded improvements to teaching and targeted 
interventions to the degree we had intended during the pandemic and last academic year. The 
impact was mitigated by our aim to maintain a high-quality curriculum, including during periods 
of partial closure, which was aided by use of our digital strategy and online resources such as 
those provided by Oak National Academy and Ark Spark. The school continues to embed the 
Great Teacher Rubric which had begun its roll-out in the previous academic year; this includes 
comprehensive coaching, team-teaching and co-planning for all staff across the curriculum. 
The school continues to focus on the development of quality-first teaching in all year groups for 
all groups of pupils. 

Despite being on track during the first year (2019/20), the outcomes we aimed to achieve in our 
previous strategy by the end of 2020/21 were therefore not fully realised.   

At the end of 2022, our outcomes were as follows (data shows whole-cohort analysis due to 
the high proportion of Pupil Premium pupils): 

 

Primary Outcomes 2022 

EY GLD 77% 

PSC Year 1 79% 

PSC Year 2 Retakes 50% 

KS1 RWI (GD) 62% 
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KS1 Reading (GD) 66% 

KS1 Writing (GD) 66% 

KS1 Maths (GD) 72% 

KS2 RWI (GD) 61% (0%) 

KS2 Reading (GD) 75% (24%) 

KS2 Writing (GD) 84% (4%) 

KS2 Maths (GD) 68% (7%) 

KS2 SPAG (GD) 65% (10%) 

Year 11 9-5EM 27% 

Year 11 9-4EM 44% 

Year 11 Attainment 8 3.5 

 
Aim: Narrow the current gap between KS2 reading compared to  writing and maths. 
Outcome: end of Key Stage 2 Reading in 2022 was 75% compared to 68%. He gap was 
narrowed from the previous published results in 2019. Maths is now a focus. 
 
Aim: ensure pupils engage with school and attend regularly 
Outcome: Although overall attendance in 2021/22 was lower than in the preceding year, it was 
higher than the national average in Primary and in line with the national average in Secondary.  
 

Primary 96.0% (92.8% NA) 

Secondary 89.4% (89.7% NA) 

 
 
Aim: support the wellbeing and mental health of pupils. 
Outcome: Our assessments and observations indicated that pupil behaviour, wellbeing and 
mental health were significantly impacted last year, primarily due to continued COVID-19-
related issues. The impact was particularly acute for disadvantaged pupils. We used pupil 
premium funding to provide wellbeing support for all pupils, and targeted interventions where 
required. We are building on that approach with the activities detailed in this plan. 

 

Externally provided programmes 

Programme Provider 

RWI Phonics Ruth Miskin 

Times Tables Rockstars TT Rockstars 

Mathletics 3P Learning 

Bug Club Pearson 

Purple Mash 2Simple 

Lightning Squad Tutoring FFT 

Action Tutoring Action Tutoring 

Impress the examiner Impress the examiner 

 

Service pupil premium funding (optional) 

Measure Details  

How did you spend your 
service pupil premium 
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allocation last academic 
year? 

What was the impact of 
that spending on service 
pupil premium eligible 
pupils? 

 

 


